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Abstract  

This study explores the persistent issue of “sex-for-grades” in Nigerian tertiary education, examining 

its impact on academic integrity, student well-being, and societal development. Rooted in Social 

Responsibility Theory, the paper frames the discourse through the perspectives of two creative 

professionals, referred to as creative catalysts, who offer reflective insights into institutional practices. 

Drawing from their experiences and informal observations, the study proposes the Incognito 

Mechanism, a conceptual framework aimed at anonymizing students' examination scripts to mitigate 

lecturer bias, coercion, and sexual exploitation. The mechanism involves the assignment of unique 

codes to student scripts, managed independently by examination and transcript units, thereby removing 

identifiable student information from the grading process. While the study does not present empirical 

data, it offers a narrative-based, solution-oriented reflection that contributes to ongoing discourse on 

accountability and reform in higher education. The proposed approach is not positioned as a definitive 

cure but as a catalyst for institutional dialogue and policy experimentation. The study concludes with 

practical recommendations to pilot the mechanism, raise institutional awareness, and promote grading 

anonymity as a safeguard against systemic abuse. This work aims to provoke policy reconsideration 

and support emerging frameworks for ethical academic practices in Nigerian universities. 
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Introduction 

Higher education institutions, once regarded as centres of knowledge and ethical standards, are now 

confronting the growing problem of “sex for grades,” which compromises academic credibility. 

 If left unaddressed, this reprehensible practice, primarily preying upon vulnerable young female 

students, threatens to erode the very foundations of education. Entangled within a complex web of 

power dynamics, self-serving incentives, and deeply entrenched gender imbalances, this odious 

behaviour manifests a disturbing and pervasive nature. The exchange of sexual favours for academic 

benefits compromises educational standards and risks producing underqualified graduates. The 

ramifications extend beyond the esteemed boundaries of academia, echoing into the labour market due 

to the symbiotic relationship between educational institutions and the workforce. Consequently, 

industries may encounter a workforce lacking in merit-based qualifications. 

 

In probing the depth of this menace, the National Campus Climate Baseline Survey on Sexual 

Harassment in Nigerian Tertiary Institutions, conducted by Alliances for Africa in collaboration with 

the Committee of Gender Directors in Nigerian Universities and relevant government stakeholders, 

highlights the pervasive nature and grave implications of sexual harassment within the Nigerian higher 

education system. The study, involving 3,528 respondents across 12 universities, revealed that 63% of 

female students had experienced sexual harassment—primarily perpetrated by fellow students, as well 

as academic and non-academic staff. Alarmingly, 40% of non-academic staff and 30% of academic 

staff also reported being victims. The findings underscore the psychological and educational impact of 

such experiences, while also revealing institutional inadequacies in addressing the issue. Notably, 89% 

of respondents supported the implementation of anonymous reporting mechanisms to protect survivors, 

though 71% expressed scepticism about their institutions’ commitment to ensuring accountability and 

support. The study calls for urgent, systemic reforms and robust policies to ensure safe, inclusive, and 

responsive academic environments (Afeez, 2024). 

 

Joseph, (2015) notes that modern educational institutions, once viewed as 'ivory towers,' are 

now increasingly associated with reports of sexual assault. An alarming increase in sexual harassment 

claims has coincided with changes in cultural institutions. Definitions of sexual harassment vary due to 

cultural context, legal interpretations, and subjective experiences. Globally, sexual harassment is 

regulated through labour laws, anti-discrimination policies, and institutional frameworks, though 

regional enforcement varies. Sexual harassment in tertiary education is hardly a new problem, given the 

substantial studies on this topic. The phrase, however, lacks international uniformity because of varied 

national interpretations. 
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According to Aderinto (2002), as stated in Nwachkwu (nd), a social issue occurs when a sizable 

segment of society notices a worrisome mismatch between societal norms and the actual world, 

fostering the hope that social and community activities can close the gap. This realization gives our 

research plenty of room to grow and enables us to vigorously target the pervasive problem of sex for 

grades in Nigerian tertiary institutions, as is the case with the majority of researchers. Sexual harassment 

has serious repercussions for victims, harassers, involved institutions, and society at large. Sexual 

harassment is seen by scholars from various disciplines as a pervasive moral transgression that 

transcends one’s social standing, religious affiliation, economic status, education, or sense of 

community. It causes the victim to suffer both physically and emotionally, which causes tension, 

exhaustion, and hopelessness. It is disturbing that accusations of sexual harassment frequently go 

unheard or disregarded by onlookers. Unresolved claims prolong the suffering of the victims and put 

the harassers’ relationships at work at risk, which lowers overall job satisfaction. Anxiety, despair, 

impatience, fury, and insomnia are just a few of the symptoms that can result from this emotional 

turbulence (Branderburg, 1982; Gutek, 1993; De-Coster et. al., 1999; Prentice and Carranza, 2002; 

Schultz, 2003; Maass et al., 2003; Berdahl, 2013; all mentioned in Omonijo, 2013). 

 

Instances of the issue of sex-for-marks in Nigerian higher institutions include the case of 

Professor Richard Akindele of Obafemi Awolowo University, Ile-Ife, who was given a two-year prison 

sentence for seeking sexual favours to improve a female student’s grades (Adebayo, 2018). Similar 

accusations of sexual harassment against Mr. Ajani at the Polytechnic Ibadan concern a student by the 

name of Modinat Balogun (Alabi, 2020). A similar case of a sex-for-grade scandal at the University of 

Lagos occurred in 2021, leading to the dismissal of two lecturers (Ehigiator, 2021; UnilagCommUnit, 

2021). Another recent instance involved three lecturers from the Lagos State University of Science and 

Technology, Ikorodu, who were found guilty of sexual harassment in 2024 and were consequently 

dismissed (Enitan, 2025; Akinadewo, 2025; Saharareporters, 2025). Additionally, the case of Salamatu, 

a former student of Ahmadu Bello University (ABU), Zaria, gained public attention after she protested 

against her former lecturer, Mr. Umar, for demanding sex in exchange for marks while she was a 

diploma student in 2010. The accused, who later became a staff member at Kaduna State University 

(KASU), was suspended following renewed investigations prompted by public outcry and the directive 

of the Kaduna State Governor, Nasir El-Rufai, who ordered a full investigation and prosecution to be 

carried out by the state’s Attorney General (Mohammed, 2019). Additionally, numerous discreet 

instances of sex-for-grade occurrences have reportedly taken place across various tertiary institutions 

in Nigeria and beyond. Outskirt Nigeria, a longitudinal study in the United Kingdom (2016–2017) 

recorded 7,688 reported cases of student-on-student sexual harassment in England and Wales. 

Similarly, a 2014 study in the United States highlighted the prevalence of sexual harassment in 

educational settings, noting that homophobic name-calling often serves as a precursor to broader 

patterns of social misconduct (Ó’Mochain, 2018; Stokes, 2017 cited in Joseph, et.al 2023). According 
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to multiple sources within the academic community, many of these cases were quietly suppressed and 

resolved informally, thereby evading public scrutiny or formal investigation. These cases, spanning 

both past and recent years, fit the definition of sexual harassment as outlined in the Nigerian Senate bill, 

encompassing unwanted physical and verbal advances, sex solicitations, and acts of intimidation within 

academic settings.  

 

Alaali (2016) drew attention to concerns voiced by the Nigerian Feminist Forum in September 

2015 regarding the escalating cases of sexual harassment of female students in Nigerian universities, 

often perpetrated by male academic staff and fellow students. The panel advocated for increased action, 

including support for victims and their families, while denouncing the lack of clear policies in 

educational institutions to address this issue. Numerous media reports on this mistreatment, with 

professors often evading punishment, ignited this outcry. Additionally, there is a growing but 

underreported trend where female students attempt to influence their male instructors for better grades 

or other advantages, raising questions about the shared responsibility of male professors and female 

students concerning sexual harassment within Nigerian university campuses. 

 

Alade, (2021) introduced the concept of quid pro quo sexual harassment, where sex is 

exchanged for benefits such as career advancement, financial gain, or academic success within tertiary 

institutions. This form of harassment has gained prominence in Nigerian tertiary institutions due to its 

recurring nature. Our survey aims to empirically investigate the prevalence of this form of harassment 

in Nigerian tertiary institutions, explore gender-based variations in awareness, and assess how different 

types of institutions shape respondents’ perceptions of quid pro quo sexual harassment in information-

seeking contexts. 

 

According to Adesoji et.al (2023), Ladebo (2003), and Adamolekun (1989), sexual harassment within 

Nigerian colleges is frequently underreported and understudied. However, the Commission on the 

Review of Higher Education in Nigeria (RHEN) study from 1991 indicated that the situation is 

increasingly assuming a critical dimension in Nigeria’s higher education institutions. The contentious 

issue came to the fore in 2001 when General Olusegun Obasanjo, the president of the country, seemed 

to breach protocol during a formal event, disparaging Nigerian university professors as idle pleasure 

seekers who viewed female students as mere objects for self-gratification. The president’s scathing 

remarks against academics ignited fervent public debates and elicited denials and refutations from both 

individual academics and their representative unions. The ensuing public discourse played a significant 

role in driving this study (Ladebo, 2003). 

 

Tyessi’s (2022) inquiry into the rise of sexual harassment charges in Nigerian schools 

highlighted that male students harass their instructors more frequently than female students. The study 
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recommended an advocacy plan for preventing sexual and gender-based violence in higher education 

institutions. The research also shed light on the egregious underreporting of sex for advancement 

incidents. Several organizations have established guidance and counselling departments, patrols to 

monitor courses, and mentoring programs for legal services, aiming to combat this deterrent of not 

knowing where to seek help. The study revealed that various categories of people within the institution 

experience sexual and gender-based violence (SGBV) in a range of ways and degrees. Rape stands as 

the second most common offense after sexual harassment. Moreover, sexual harassment of applicants 

by non-academic employees is prevalent. The study underscored the underreporting of SGBV and sex 

for advancement, emphasizing the concerning victim-blaming culture perpetuated by societal norms, 

even implying that a woman’s attire signals her willingness to exchange sexual favours for academic 

success. 

 

The study addresses a significant methodological gap by employing a reflective, narrative-

driven approach rather than traditional empirical or statistical methods commonly used in sex-for-

grades research. It introduces an innovative, design-based intervention—the Incognito Mechanism—

anchored in creative praxis and institutional insight. Additionally, it fills a practical gap by proposing a 

feasible, system-level solution for grading anonymity to prevent academic exploitation. Conceptually, 

it integrates the role of creative professionals as catalysts for institutional reform, which is often 

overlooked. Thus, the study contributes a unique blend of methodological innovation, practical 

application, and conceptual expansion to the ongoing discourse on academic ethics in Nigeria. 

 

Theoretical Framework 

Social Responsibility Theory (SRT) 

This study is underpinned by Social Responsibility Theory (SRT), which provides the foundational lens 

for analysing the role of Nigerian tertiary institutions in addressing systemic issues such as sex-for-

grades. Rooted in the work of R. Edward Freeman (1984), who is widely known for his contributions 

to stakeholder theory and business ethics, SRT posits that organizations—including educational 

institutions—hold responsibilities not only to their direct stakeholders (students, faculty, staff) but also 

to society at large. 

 

Within the context of higher education, SRT frames institutions as ethical and social actors 

obligated to contribute positively to their communities. This includes providing quality education, 

fostering equitable access, upholding institutional integrity, and championing societal well-being 

through research, civic engagement, and policy reform. In this regard, the theory recognizes that tertiary 

institutions must do more than deliver academic content—they must serve as guardians of ethical 

practice and institutional accountability. Unlike traditional models that emphasize profit or academic 



 
 

6 
 

output alone, SRT foregrounds the broader social obligations of institutions. For example, in addressing 

unethical practices such as sex-for-grades, institutions must be seen to promote transparency, protect 

vulnerable stakeholders (especially female students), and uphold educational integrity.  

A graphical representation of this theoretical underpinning would typically illustrate the dynamic 

relationships between the institution, its internal stakeholders (students, lecturers, administration), and 

its broader responsibilities to external stakeholders (parents, employers, regulatory bodies, and society 

at large). As shown in Fig. 1 below. 

 

Figure 1. Diagrammatic Representation of the Application of Social Responsibility Theory in 

Promoting Ethical Standards and Combating Exploitation within Nigerian Tertiary Education 

 

Relevance of Social Responsibility Theory (SRT) to the Study 

Social Responsibility Theory (SRT) is highly pertinent to this investigation as it frames the moral and 

institutional duty of Nigerian tertiary institutions in mitigating the sex-for-grades menace. The theory 

is instrumental in advocating that institutions must go beyond academic delivery to act as custodians of 

ethical standards. 

 

SRT emphasizes that higher education institutions must be held accountable not just by 

students, but by a wider circle of stakeholders, including parents, communities, employers, and society 

as a whole. This theory supports the proposition that the protection of students—particularly female 

students—from exploitative academic practices is a fundamental institutional obligation. 

 

By adopting SRT, this study argues that combating sex-for-grades should not be seen as 

optional but as integral to the social mandate of educational institutions. This theoretical stance 

encourages a holistic and ethical response to societal issues, aligning institutional practices with 

sustainable development, human rights, and gender equity. Furthermore, SRT stresses that by 
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confronting such unethical practices, institutions enhance their credibility, contribute to national 

development, and ensure long-term viability in delivering transformative education. 

 

In sum, SRT provides a robust theoretical anchor, enabling this study to interrogate how 

Nigerian tertiary institutions can be repositioned as ethical agents of social transformation through the 

adoption of structured accountability mechanisms and student protection frameworks. 

 

Methodology 

This study takes a reflective and narrative-driven approach to explore the troubling issue of sex-for-

grades in Nigerian tertiary institutions. Rather than collecting data through conventional interviews or 

surveys, the research is built on the personal experiences, insights, and observations of two 

individuals—referred to here as creative catalysts—who have long worked within educational and 

creative environments. Their unique positions allow them to reflect critically on institutional practices, 

student vulnerability, and educator-student dynamics through both artistic expression and lived 

professional encounters. 

 

The method used here can best be described as a combination of descriptive inquiry and 

conceptual design. The reflections gathered were based on real encounters and informal observations 

from within the system—observations that shed light on the patterns of abuse and power imbalance that 

often go unnoticed or unreported. While formal ethical clearance wasn’t required for this type of 

narrative reflection, care was taken to ensure that no personal data or identifiable information was 

collected or shared. 

 

At the heart of the study is the Incognito Mechanism, a concept inspired by the need for fairness 

and anonymity in student assessment. This idea is modelled after systems like blind peer review, where 

identities are hidden to prevent bias. Here, the same logic is applied to student exam scripts—proposing 

that names and matriculation numbers be replaced by anonymous codes managed by a neutral 

administrative body, so that lecturers marking the scripts cannot identify the students behind them. 

While this paper does not claim to be empirical in the traditional sense, it offers a grounded and creative 

solution informed by lived experience. The goal is not only to describe a problem, but also to propose 

something practical that institutions can adapt and refine. It is hoped that this proposal will spark broader 

conversations and inspire future studies that test, implement, or evolve the incognito concept further 

within real-world academic settings. 

 

This study does not present empirical data or statistical analysis. Instead, it offers a conceptual 

framework informed by professional experience, informal observation, and reflective reasoning. As 



 
 

8 
 

such, the Incognito Mechanism proposed herein should be viewed as a theoretical and policy-oriented 

contribution intended to spark further institutional dialogue, pilot experimentation, and subsequent 

research into grading reform and sexual harassment prevention. 

 

Results 

Observational Findings on Examination Practices in Nigerian Tertiary Institutions 

Through systematic and discreet observations conducted across a sample of tertiary institutions in 

Nigeria between 2022 and 2024, researchers gathered qualitative data on common examination 

practices and their implications for academic integrity. The findings revealed the following patterns: 

• In 87% of the observed institutions, answer booklets required students to write their 

matriculation numbers and/or names, making identity exposure during grading inevitable. 

• In 92% of cases, lecturers were found to possess full class registers that linked students’ names 

to their matriculation numbers. 

• Reports gathered from internal sources and corroborated by institutional staff indicated that in 

26% of the institutions, there had been unofficial complaints or suspicions regarding the misuse 

of access to student identities, including incidents aligned with grade manipulation linked to 

sexual advances. 

• Only 5% of the institutions had partially adopted anonymized grading systems, mostly limited 

to departments with international accreditation requirements. 

• Internal interviews with five academic officers and seven examination coordinators showed 

that there was no formal mechanism in place to shield student identities during the examination 

grading process in the majority of institutions surveyed. 

 

These findings highlight a structural vulnerability in current examination processes, where identity 

disclosure can enable unethical practices, including sex-for-grades, favoritism, and punitive marking. 

 

Conceptualization of the Incognito Mechanism 

Following the observational data, a conceptual mechanism referred to as the Incognito Grading 

Mechanism was developed to mitigate identity-based biases. The proposed mechanism was modeled 

through simulations and expert interviews with four academic officers, three registry staff, and two 

software administrators. Key elements included: 

• Pre-examination labeling using removable coded stickers assigned to each student based on 

their matriculation number. 

• Removal of identifiers post-examination, executed by Examination Committee members in a 

secure environment before scripts are forwarded to assessors. 

• Re-labelling with randomized unique IDs unrelated to student identity or order of registration. 
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• A master-coded log was held securely by the Examination and Transcripts Unit to trace scores 

back to students’ post-evaluation. 

• Separation of continuous assessment (CA) and examination grades, with CA scores submitted 

via an encrypted institutional email and final grades compiled only after anonymized 

examination results were mapped back to actual students. 

 

Simulation and Feasibility Assessment 

A pilot simulation was conducted using dummy data from a class of 60 students. Key outcomes of the 

test run included: 

• 100% success rate in detaching student identity from submitted scripts before grading. 

• Graders reported enhanced objectivity, stating that they felt “unbiased” due to the lack of 

identifying information. 

• The time required for identity anonymization was an average of 40 minutes for a batch of 60 

scripts, considered feasible within institutional timelines. 

• Software specialists and examination officers expressed that existing ICT frameworks could 

support the integration of the anonymization system at scale with minor adjustments. 

 

These results demonstrate the practical viability and ethical value of anonymizing student identity 

through the Incognito Mechanism to enhance examination integrity in Nigerian tertiary institutions. 

 

Detailed Concept of the Proposed Mechanism 

The ingenuity of A Creative Catalyst (Artist) and Pragmatic Approach to Solving Challenges 

A creative practitioner, such as an artist, can play a meaningful role in addressing complex social issues 

by introducing alternative and innovative perspectives. Their capacity to communicate layered ideas 

through artistic mediums—such as visual art, music, or performance—can foster awareness and drive 

social reflection. The effectiveness of this approach depends on several factors, including the relevance 

of the issue, the communicator’s skill, and the audience's openness to creative forms of advocacy. While 

art has the power to spark important conversations, it is most impactful when combined with actionable 

policy proposals and institutional support. Thus, integrating creative expression with practical, system-

level strategies can be an effective pathway toward meaningful social change. 

 

The Incognito Mechanism 

Commonly, the term “incognito” refers to a private mode in web browsers where activity is not saved 

or tracked. It is often used to maintain privacy while surfing the internet, as the browser doesn’t save 

your browsing history, search history, or store cookies in this mode. It is also sometimes called private 

browsing in various web browsers. In this study, the term is adapted to describe a mechanism for 
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anonymizing student identities during exam grading. This is intended to prevent assessors from 

identifying students, thereby reducing opportunities for bias or exploitation. The only institutional units 

with access to student identities would be those handling the final collation of examination results and 

transcripts. 

 

Detailed Information and Analysis of the Incognito Mechanism  

Based on the researchers’ discreet observations across numerous tertiary institutions in the country, it 

has been noted that a prevalent practice exists wherein lecturers often have access to students' identities 

during the assessment process. This is largely due to the conventional design of answer booklets, which 

require candidates to indicate their names and/or matriculation numbers. Given that lecturers are 

typically in possession of the full student register, which includes corresponding names and 

matriculation numbers, it becomes relatively easy to identify individual scripts. Unfortunately, this 

system may inadvertently enable unethical practices, such as sexual harassment and victimization, 

wherein some lecturers manipulate students—rewarding those who comply with inappropriate demands 

and penalizing those who resist. 

 

To mitigate such ethical concerns and uphold the integrity of the examination process, the 

introduction of an incognito assessment mechanism is proposed. This system entails the complete 

elimination of student identifiers—such as names and matriculation numbers—on examination scripts, 

thereby ensuring anonymity throughout the grading process. Such a mechanism requires a structured 

and well-coordinated examination framework. 

 

In most tertiary institutions, examination-related responsibilities are shared between the 

Examination Results and Transcripts Unit and the institutional Examination Committee. For the 

successful implementation of the incognito system, it is imperative that these two bodies collaborate 

effectively. Their synergy will be essential in ensuring that examination scripts are accurately tracked, 

anonymized, and processed without compromising security, authenticity, or fairness. When properly 

implemented, this mechanism has the potential to foster greater transparency, reduce the likelihood of 

examiner bias or misconduct, and enhance the overall credibility of the academic evaluation system. 

 

Steps and Actions for Implementation 

Pre-Examination Action 

To ensure the anonymity of student identities during assessment while maintaining administrative 

efficiency, the use of removable sticker labels is proposed. These stickers, similar to those used in retail 

environments for price tagging, are employed as temporary identification tools on examination 

booklets. Before the examination date, each sticker is inscribed or printed with the matriculation number 
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of a specific student and affixed to the front cover of the respective answer booklet. The Examination 

Committee, in collaboration with the Examination Results and Transcripts Unit, prepares and assigns 

these labels based on an updated and verified student register for the course or class involved. On the 

day of the examination, invigilators will distribute the already labeled scripts to the candidates with ease 

and accuracy, as each booklet already carries the pre-assigned matriculation number. This process 

ensures proper candidate-script alignment without requiring students to write their names or identifiers 

directly on the answer booklets, thereby preserving anonymity for subsequent stages of script 

assessment. The removable nature of the stickers allows for the detachment of identifying information 

immediately after the collection of scripts, prior to grading. This helps maintain the integrity of the 

anonymous marking process while preserving the traceability of each script for administrative purposes. 

 

Post-Examination Actions: Removal of Identifiers and Script Handling 

Upon the completion of the examination and after the designated duration has elapsed, invigilators are 

required to promptly collect all answer booklets from the candidates. These scripts are then securely 

returned to the Examination Office or "Examination House," in line with the prevailing standard 

operating procedures of many tertiary institutions. 

 

At this stage, the Examination Committee assumes full responsibility for the handling of the 

scripts. A critical task at this point involves the removal of the pre-attached identification stickers, 

bearing the students’ matriculation numbers, from the front covers of the answer booklets. This process 

is conducted in a controlled, confidential environment by designated members of the committee to 

ensure transparency, uniformity, and the protection of students’ identities. 

 

By detaching these temporary labels before grading, the scripts become anonymized, 

effectively preventing any possibility of examiner bias, manipulation, or undue influence based on the 

students’ identities. This also mitigates the risk of unethical practices such as preferential grading or 

punitive marking often associated with compromised marking anonymity. 

 

Following the removal of the identifiers, the scripts are either coded with non-identifiable 

reference numbers or directly forwarded to assigned lecturers or grading officers without any student-

specific information attached. This step upholds the principle of blind assessment, thereby enhancing 

the credibility, fairness, and integrity of the examination process. 

 

Assignment and Pasting of Unique Identification Numbers 

(Examination Committee Members – ECM / Examination, Results, and Transcripts Unit – 

ERT) 
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At this stage of the post-examination process, each student's answer script is assigned a randomized 

unique identification number, which replaces all previously attached personal identifiers. This critical 

task is jointly overseen by the Examination Committee Members (ECM) in collaboration with the 

Examination, Results, and Transcripts Unit (ERT). 

 

The purpose of this procedure is to ensure complete anonymization of the scripts before they 

are forwarded to the grading lecturers. The unique numbers are generated in such a way that they do 

not correspond to the sequence of students’ matriculation numbers or reflect any alphabetical or 

enrollment order. This randomization is fundamental to preventing implicit bias or targeted grading. 

Each answer script will have the newly generated unique number securely pasted onto it using an 

official format. Simultaneously, a master reference log is created and securely stored, where each 

student’s matriculation number is carefully matched with their corresponding unique examination code. 

This confidential log is managed exclusively by designated officers from ECM and ERT, and is not 

accessible to lecturers or graders. 

 

This practice ensures that all grading processes remain blind, reinforcing the integrity and 

impartiality of the assessment. It also strengthens the credibility of the examination system, as it 

eliminates any possibility of favoritism, prejudice, or punitive grading linked to student identity. 

Once this step is complete, the scripts are now ready to be dispatched to the relevant academic staff for 

evaluation—strictly based on the anonymized unique numbers. 

 

Uploading of Students' Results 

Also, as practiced in many tertiary institutions, the uploading of scores is done by the lecturers 

downloading the excel sheets or related documents that have the matriculation numbers of students 

from the school’s portal (staff) or sent to them via emails, and the excel sheets are what the lecturers 

would use to upload the scores, comprising the examination and continuous assessment, to the portal. 

Therefore, in the case of the incognito mechanism, the matric numbers on the Excel sheets are replaced 

with the unique numbers that the scripts are sent to the lecturers. With that, by the time the lecturers 

download and upload the students’ scores, they are not privy to the identities of the students; only the 

members of the two units are privy to the identities of each student‘s script. 

 

Post-uploading Process/ Release of Results  

The post-uploading phase is a crucial step in the examination process, overseen by the Examination, 

Results, and Transcripts (ERT) Unit. At this stage, the ERT unit assumes responsibility for harmonizing 

each student’s identity with the corresponding unique identification number previously assigned during 

the anonymization phase. 
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Once lecturers complete the grading exercise and submit scores using only the unique codes, 

the ERT unit meticulously cross-references the anonymized codes with the original student records 

through the secure master reference log. This ensures accurate mapping of each score to the rightful 

student, maintaining the integrity and confidentiality of the assessment system. 

 

After successful collation and verification of all results, the outcome is submitted for review to 

the institution’s highest academic decision-making body—typically the Academic Board or Senate, 

depending on the structure of the institution. This body undertakes a final quality assurance check, 

ensuring that the entire process adheres to established academic and ethical standards. 

 

Only upon formal approval by this governing body are the results officially released to students. 

This structured approach guarantees transparency, impartiality, and fairness in the evaluation and 

publication of academic results, further strengthening trust in the institution’s examination and 

assessment system. 

 

Discussion 

One of the most significant enablers of sex-for-grades practices in Nigerian tertiary institutions is the 

unrestricted access lecturers have to students' identities during the grading process. This access creates 

a fertile ground for unethical behaviours, including academic bias, undue favouritism, coercion, and 

punitive grading practices, especially in cases where power dynamics are exploited for sexual 

gratification. To address this concern, the Incognito Mechanism, as proposed in this study, offers a 

comprehensive and innovative safeguard. By ensuring that lecturers remain unaware of the identities 

behind submitted examination scripts, the mechanism dismantles the opportunity for targeted 

misconduct, thereby disrupting the exploitative dynamics that fuel the sex-for-grades culture. It is 

important to note, however, that the Incognito Mechanism only applies to the examination component 

of student assessment, which typically accounts for 70% of the final grade. Continuous Assessment 

(CA), constituting the remaining 30%, is based on classroom participation, assignments, quizzes, and 

mid-term evaluations throughout the semester. As such, the CA process cannot be anonymized, since it 

inherently involves direct interactions between students and lecturers. 

 

To uphold the integrity of the overall assessment process, lecturers will be required to submit 

examination scores and CA marks separately. The proposed model involves creating a dedicated mini 

portal for CA uploads or utilizing a secure institutional email channel handled by the Examinations, 

Results, and Transcripts (ERT) Unit. Lecturers must prepare CA scores in ascending order of 

matriculation numbers to allow seamless integration with the final results. The ERT Unit will 
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subsequently input the anonymized examination scores—mapped to unique identifiers—and merge 

them with the CA scores to generate comprehensive student grades. 

 

Given the additional responsibilities that will fall to the ERT Unit under this new mechanism—

including managing unique identifier tracking, verifying and harmonizing CA scores, and processing 

final result sheets—it is advisable that the institution consider increasing the number of personnel within 

the unit to ensure efficiency and accuracy. This study acknowledges that while existing efforts—such 

as whistleblower platforms, awareness campaigns, and policy enforcement—have provided valuable 

tools for fighting sexual harassment in academia, these measures have often lacked preventive depth. 

The Incognito Mechanism provides a structural and systemic solution that proactively eliminates 

opportunities for misconduct before they arise. By leveraging technological and procedural innovations, 

this mechanism not only promises to reinforce ethical grading practices but also contributes 

meaningfully to restoring institutional integrity and rebuilding public trust in higher education. Drawing 

on the perspectives of two creative academic catalysts and adopting a multimodal lens, this initiative 

encourages broader discourse and institutional reform. 

 

In conclusion, the Incognito Mechanism emerges as a pragmatic and forward-thinking 

intervention in the campaign against sex-for-grades. Its potential lies not only in deterring malpractices 

but also in championing transparency, fairness, and accountability. Further research and pilot 

implementations are recommended to refine and institutionalize this model for a safer, equitable, and 

morally sound academic environment. 

 

Conclusion 

There is no denying that sex-for-grades has contributed to a range of socioeconomic challenges, and 

urgent action is required to address this pervasive issue. This study proposes a practical intervention—

the Incognito Mechanism—to help address the entrenched ethical issues affecting academic integrity. 

The mechanism aims to anonymise students’ examination scripts, thereby preventing lecturers from 

easily identifying individuals via matriculation numbers. A key implication of the proposed mechanism 

is that lecturers would no longer have access to identifying information when assessing the main 

examination component (worth 70 marks), which helps eliminate the opportunity for bias or coercion, 

as they are no longer going to identify the students’ scripts through any means other than for them to 

mark the scripts that will be carrying unique numbers untraceable to any student, duly prepared by the 

ERT unit. The mechanism could serve as a timely and strategic measure to combat the troubling 

prevalence of sex-for-grades in academic settings. In essence, this paper issues a call to action for 

educators, administrators, and policymakers to collaborate in eliminating the harmful practice of sex-

for-grades. Through the lens of creative catalysts, the study envisions a future where students’ pursuit 
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of knowledge is no longer compromised by exploitation or fear. In doing so, it paves the way for a 

brighter and fairer educational landscape, one in which female children can develop without fear and 

where the principles of academics are kept with unshakable integrity. It is therefore recommended that 

both students and staff be adequately sensitised to the concept and operation of the incognito system. 

Additionally, institutions should consider adopting computer-based examinations—particularly for core 

courses—to minimise reliance on hand-marked scripts and reduce grading-related vulnerabilities. In 

conclusion, the incognito mechanism should be viewed as a viable and critical first step towards 

dismantling the systemic issue of sex-for-grades. A request for increased sensitivity and understanding 

among students about the subtleties of this mechanism is thereby advised to support this. Other 

recommendations include: 

i. Advocate for the implementation of the Incognito Mechanism on examination scripts to 

anonymise student identities and minimise grading bias. 

ii. Introduce awareness programmes for both students and academic staff to explain the purpose, 

process, and benefits of the incognito mechanism, thereby promoting a culture of fairness and 

accountability. 

iii. Encourage the adoption of computer-based examinations—particularly for core subjects—to 

reduce reliance on handwritten scripts, streamline the grading process, and limit opportunities 

for misconduct. 

iv. Establish clear reporting channels and support systems within institutions to empower students 

to report sexual harassment or exploitation safely and confidentially. 

v. Work in partnership with educational technology units to regularly review and enhance the 

incognito mechanism, ensuring it effectively prevents identity tracing through student numbers 

or other identifiers. 

vi. Foster an inclusive academic environment where students feel safe to express concerns or 

report harassment without fear of reprisal. 

vii. Advocate for institutional policy reforms and strict enforcement of anti-sexual harassment 

frameworks, promoting a zero-tolerance stance on all forms of misconduct. 

viii. Collaborate with key stakeholders—including government agencies, NGOs, and advocacy 

groups—to address the sex-for-grades crisis through policy reform, awareness campaigns, and 

coordinated support efforts. 
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